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Foundations of Reading 
EDUC371 Week 2 Lecture 
 
Reading is… the ability to decode, make meaning from and use a range of texts, including multimodal texts, with purpose and 
critical awareness (Fellowes & Oakley p.185)  
 
Brief history of teaching reading 

Pre-1950s; Post-reading discussion, guided reading, oral capacity (accuracy and expressive fluency)  
 1950s – 1975; Text difficulty and readability, reading skills, psycholinguistics  
 1975 – 1990; cognitive turn, schema theory, describe and intervene in the process 
From 1990s; Socio-cultural (and economic) perspective, strategy instruction (how to help every child, authentic reading), literature-
based reading, integrated instruction, whole-language approach (children automatically interested in reading) (Pearson 2009)  

NAPLAN  
• Year 3 – children have 45 minutes to answer 36 multiple-choice questions about a reading magazine containing 7 texts. 
• 2017 NSW results – girls performed better than boys, indigenous students did not perform as well as non-indigenous, 

LBOTE (language background other than English) student perform better than native speaker 
• Higher parental education correlates with higher student achievement 
• “results highlight achievement gaps   symptoms of education inequality but do not offer solutions” Ford 2013 

 
Foundations of reading (Fellowes & Oakely) 
 Oral language 
 

• Children’s knowledge about words and sentences, and phonological awareness 
• Means to discuss texts, how to read/write 
• Cueing systems: semantic (word meaning), syntactic (sentence) and graphophonic (sound to sign) 

(Foundations of good oral language lead to better reading acquisition and better academic success) 
 Vocabulary & 

conceptual 
knowledge 

• Responsibility to bring new and different words for children to use, not just what will be comfortable 
for the class (the canine is fearsome vs. the dog is frightening) 

• Prior knowledge, knowledge about the world, pre-reading activities 
 Concepts about 

print and books 
• Book handling, directionality (emerging tech influenced this), concept of word and letter, punctuation 
• Technologies make reading less linear, often multimodal 

 Phonological 
awareness 

 

• Prerequisite for the application of graphophonic knowledge (letter-sound relationship) 
• Speech can be broken down into smaller parts – can do activities with eyes closed. 
• “the ability to attend to and manipulate units of sound in speech independent of meaning” (Yopp 09). 
• Word level  Syllable level  onset-rime level  Phoneme level 

 The alphabetic 
principle 

 

• Distinguishing the shape of the letter from other letter shapes 
• Being able to recall and Recognize the shape of a letter from its name 
• Writing the shape of the letter with the correct movement, orientation and relationship to other letters 
• Naming the letter 
• Recognising and articulating a sound associated with the letter shape 
• Recalling the shape of the letter when given its sound 
• Just singing the alphabet song giving alphabetical order is not sufficient 

 
Early reading development (guideline) 

Phase 1; Awareness and exploration (Preschool) – want 
to see models of readers 
Phase 2; Experimental reading (before year 1) 

Phase 3; Early reading (year 1) 
Phase 4; Transitional reading (year 2) 
Phase 5; Independent and productive reading (year 3) 

 
Approaches to pedagogy 
Whole-to-part – ‘Top-down’ (Whole language) Part-to-whole – ‘Bottom-up’ 
Starting with a full text then exploring sound levels/text or 
language features from chosen texts (Embedded phonics/word 
recognition). Provides context for text experiences: Meaning 
making using ‘authentic’ materials,  
Through shared reading 

Using phonics as a foundation teaching through synthetic 
phonics: Phonemic awareness & Phonics, learning word 
recognition, sight words 
 
From Letters and sounds  decode words  sentences  
whole texts 

Best approach: Balanced; explicit instruction, phonics instruction, authentic quality texts  
End of lecture 



Weeks 3 and 4 Reading: Chapter 10 – Fellowes & Oakley (2014)  
  

Vocabulary  can be expressive (to use)  
 and receptive (understood) 

 Homonym word with same spelling or pronunciation but different meaning 
Homophone pronounced the same but different meaning or spelling 
Homograph spelled the same but not have same sound or meaning 

Word consciousness interest in and awareness of words their structure and etymology 
Word family Groups of words that have features of patterns in common E.g. sank, tank, thank, rank 
Rime The part of the syllable to come after the first consonant (or consonant blend) and begins with a vowel 
Phonogram Combination of letters that represents the same sound in several words E.g. ‘ight’ in might, sight, right 
Vowels Long vowel E.g. the /oa/ sound in ‘boat’ – marked by Macrons (line over the letter ā) 

Short vowel E.g. the /a/ sound in ‘cat’ – marked by Breves (flick over letter ŭ) 
diphthong E.g. the /oy/ sound in ‘boy’ where two vowel sounds ae sounded together 

 
 Most children by the end of  second year should be proficient in complex tasks such as substituting phonemes 
 Some children may have difficulty in auditory perception & processing E.g. Central Auditory Processing Disorder (CAPD) 
 The dictionary uses an International Phonetic Alphabet (IPA) to describe pronunciations 
 Assessment of phonological awareness largely occurs informally during teaching. Children’s responses can be recorded with 

checklists and anecdotal notes. Example of assessment on p. 224 
 

Levels of Teaching Phonological Awareness 
Level Conditions Teach by 
Word-level 
phonological 
awareness 
 

 Children need to realise that a word and the 
object/action it refers to are separate (be taught that 
words are labels), E.g. When asked which is the 
“bigger” word between ‘car’ and ‘tricycle’ young 
children may respond ‘car’ because it is the bigger 
object 

 They also need to understand that speech is not a 
continuous stream of sound 

• Clapping to each spoken word. 
• Have children place counters on a mat or move a bead 

along for each word spoken 
• Use the whole body, jumping from hoop to hoop for 

each word 

Rhymes 
 

 To a large extent rhyme identification can be taught 
and assessed orally 

 Rhyme generation is more difficult than identification 
and can be very challenging for some children  

 Let it be acceptable for children to use nonsense words 
when they can’t think of real rhymes. “What rhymes 
with ‘sink’?” “Nink!” “Yes, it does.” 

• Rhyme generation games E.g. In circle, say “bog”, roll 
ball to child, child rhymes “dog” and say new word for 
next student to rhyme 

• Rhyming riddles  
• Using rhyming nonsense word books  
• Rhyming word hunts where children collect pictures 

and put them together, can be in small groups 
• Challenging: Isolating the rime in rhyming words to 

identify why a word rhymes 
Syllable-level 
Phonological 
Awareness 

 Common problems include children repeating or 
omitting sounds E.g. “Tick-cket” not “ti-cket” 

• Clapping and tapping activities 
• Syllable walk, a step per chunk 
• Compound word part deletion “Say the word suitcase 

without the case” 
Onset-rime 
level 

 A useful level of analysis for children because it helps 
them read by analogy (if I can read ‘dog’ I can figure 
out ‘log’) and learn to spell by building word families 

 Predictor of later reading success, usually able to do by 
end of Year 1 

Can be taught in context of shared reading (Gill, 2006): 
1. Reading the poem: Enthusiastically emphasise rhyme 

and thyme by teacher with students then joining in 
second reading. 

2. Introducing a skill: Children to listen for rhyming when 
reread by teacher, once identified are written out with 
rhyming element in other colour, children expand on 
list (2nd list for alternate rime spellings) 

3. Working with words: cut poem into strips/segments 
have students reassemble, or onset-rime cards 
matching 

4. Writing: rewriting using different rhyming, or write 
another type of text 

5. Rereading: done at intervals throughout term 
Phoneme 
level 

 Most sophisticated level, requires most instruction 
 Precursor to graphophonic knowledge 

• Sound detection and counting activities, sound 
matching, and sound oddity detection in context of 
reading  

• Blending and segmenting tasks 
 


